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ABSTRACT 



This paper addresses the segregation of student populations 
that results from adoption of multitrack year-round school attendance 
calendars. Its focus of analysis is the link between student achievement and 
the use of a multitrack year-round education (YRE) program to structure 
student attendance. Data for this study consist of achievement test data from 
the spring 1998 administration for a large urban California school district 
for grades 2 through 6. Results of statistical analysis of the data show that 
there are two forms of opportunity segregation related to multitrack YRE in 
this district. First, YRE schools have lower achievement and more challenging 
student populations (that is, higher proportions of students with 
characteristics associated with lower achievement) than do traditional 
calendar (TC) schools. The second form of opportunity segregation is between 
tracks at YRE schools; it changes over time, solidifying and elaborating 
intertrack differences. The critical driving force behind this demographic, 
resource, and achievement segregation is parental choice. Parental political 
pressure to use vouchers to create learning opportunities for their students 
in multitrack YRE learning environments had contrary outcomes. At present, 
there is no compelling evidence that multitrack YRE education programs lead 
to improved student achievement. (Contains 43 references.) (RT) 
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Student Segregation and Achievement Tracking in Year-Round Schools 



INTRODUCTION 

There are many ways in which school attendance patterns serve to segregate student 
populations. Communities are segregated into districts, school attendance boundaries segment 
neighborhoods within districts, school populations are divided into age-grade cohorts within and 
across schools, special programmatic services segregate populations within and across 
classrooms, etc. (Entwisle, Alexander, & Olson, 1997). Policies arranging these segregated 
student opportunities have long histories and traditions associated with them; some have seen 
substantial change over the last half-century. Most notably, political and legal actions have been 
taken to racially desegregate schools on the basis of unequal outcomes for identified groups 
(Kirp, 1995). Others changes are the result of special program creation, fiscal and political 
constraints on school construction and school attendance boundary determination. This paper 
addresses the segregation of student populations that results from adoption of multi-track year- 
round school attendance calendars. In some instances multi-track year-round calendars are 
developed as innovative programs. More often, however, they are the result of overcrowding 
and under financing of school facilities. 

The focus of analysis in this paper is the link between student achievement and the use of a 
multi-track year-round education (YRE) program to structure student attendance. Detailed study 
of achievement variations in one large urban school district in California documents the effects 
of this mechanism for segregating student opportunity. A context for the study is set by 
reviewing the literature on both curriculum and attendance tracking, followed by a detailed 
examination of the relationship between student achievement and multi-track YRE. Statistical 
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analyses of relationships between achievement test scores and student and teacher characteristics 
are presented to empirically verify the extent of opportunity segregation created by YRE. A 
brief discussion of the importance and limitations of the findings follows the presentation of 
results, and the paper concludes with a description of how parental choice policies determine 
attendance patterns and thus create the documented achievement segregation. 

TRACKING IN SCHOOLS 

Among educators, the term tracking is used to refer to the organization of both attendance 
and curriculum. In the case of attendance on a multi-track year-round calendar, the tracking of 
students is seen as a matter of routine management. Administrators keep track of students, and 
ensure that their teachers, classrooms, and resources are in place and coordinated. By whatever 
mechanism that determines student assignment to an attendance track, once so placed, the school 
must be organized to deliver instruction and monitor participation. Typically, there are more 
students than there are seats and classrooms, so attendance must be structured to optimize the use 
of available resources. Curriculum tracking, by contrast, is used to intentionally structure school 
opportunities. Students are segregated into groups based on factors such as ability, interest, 
achievement test performance, or special needs. Curriculum tracking has been criticized for 
systematically differentiating educational services in such a way that the tracked groups are 
virtually guaranteed unequal outcomes and therefore unequal life chances outside of school. For 
both meanings of tracking, however, particular patterns of attendance and resource distribution 
are established. In both cases, students have distinctive opportunities and access to different 
resources. 
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